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ABSTRACT 



The Talent Development Middle School model is a 
comprehensive school -change design aimed at raising the academic proficiency 
of all children in schools where large proportions of children are at risk of 
failure. Thirty-one teachers in two Philadelphia (Pennsylvania) public middle 
schools where the model has been piloted evaluated the implementation of 
training and curricular components of the model in six focus groups covering 
major subject areas (mathematics, science, and reading and language arts. 
Respondents were asked to appraise the helpfulness of the professional 
development training and materials in supporting their own teaching 
proficiency and the achievement level of their students, as well as obstacles 
they faced, their prediction of future use in the school, their evaluations 
of their students' capacity to meet the standards of the curriculum, and 
their sense of whether they make a difference. Findings are summarized by 
topic area, broken down by subject area and school. Teachers' responses were 
generally favorable. They seemed willing to forge ahead, believing that a 
continuous school-wide approach will produce better student achievement. 
(Author) 
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The Center 



Every child has the capacity to succeed in school and in life. Yet far too many 
children, especially those from poor and minority families, are placed at risk by school 
practices that are based on a sorting paradigm in which some students receive 
high-expectations instruction while the rest are relegated to lower quality education and 
lower quality futures. The sorting perspective must be replaced by a “talent development” 
model that asserts that all children are capable of succeeding in a rich and demanding 
curriculum with appropriate assistance and support. 

The mission of the Center for Research on the Education of Students Placed At Risk 
(CRESPAR) is to conduct the research, development, evaluation, and dissemination needed 
to transform schooling for students placed at risk. The work of the Center is guided by three 
central themes — ensuring the success of all students at key development points, building 
on students’ personal and cultural assets, and scaling up effective programs — and conducted 
through seven research and development programs and a program of institutional activities. 

CRESPAR is organized as a partnership of Johns Hopkins University and Howard 
University, in collaboration with researchers at the University of California at Santa Barbara, 
University of California at Los Angeles, University of Chicago, Manpower Demonstration 
Research Corporation, University of Memphis, Haskell Indian Nations University, and 
University of Houston-Clear Lake. 

CRESPAR is supported by the National Institute on the Education of At-Risk 
Students (At-Risk Institute), one of five institutes created by the Educational Research, 
Development, Dissemination and Improvement Act of 1 994 and located within the Office 
of Educational Research and Improvement (OERI) at the U.S. Department of Education. The 
At-Risk Institute supports a range of research and development activities designed to 
improve the education of students at risk of educational failure because of limited English 
proficiency, poverty, race, geographic location, or economic disadvantage. 



Abstract 



The Talent Development Middle School model is a comprehensive school-change 
design aimed at raising the academic proficiency of all children in schools where large 
proportions of children are at risk of failure. Thirty-one teachers in two Philadelphia public 
middle schools where the model has been piloted evaluated the implementation of training 
and curricular components of the model in six focus groups covering major subject areas 
(math, science, and Reading and English Language Arts [RELA]). Respondents were asked 
to appraise the helpfulness of the professional development training and materials in 
supporting their own teaching proficiency and the achievement level of their students, as well 
as obstacles they faced, their prediction of future use in the school, their evaluation of their 
students’ capacity to meet the standards of the curriculum, and their sense of whether they 
made a difference. This report summarizes the findings by these topic areas, broken down 
by subject area and school. Teachers’ responses were generally favorable. They seemed 
willing to forge ahead, believing that a continuous school-wide approach will produce better 
student achievement. 
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